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ABSTRACT
The purposes of this study were to determine
(1) the extent to which substandard syntactical 
structures appearing in a first-grade language corpus 
recurred in the language corpuses from the sixth and 
twelfth grades and (2) the extent to which the deviant 
syntactical patterns observed reflect in terms of 
standard English the proficiency of the language pro­
duced. The Ott Test of Oral Language, Part II: Fluency 
was used to sample the oral language production of 
fifteen randomly selected children each from grades 
one, six, and twelve in a racially hybrid community of 
south central Louisiana. Lee's Developmental Sentence 
Scoring (DSS) Reweighted Scores was used to assess the 
language produced. The data were analyzed in terms of 
mean response and structural scores, frequency of 
occurrence of deviant syntactical structures, and ratio 
of each deviant syntactical structure to the total error.
Analysis of the data showed seven syntactical 
deviations appearing in the first-grade language sample 
and recurring in the language production of the sixth 
and twelfth grades. These syntactical deviations in order 
of their frequencies were: (1) incomplete sentences;
(2) misuse of "because"; (3) deletion of auxiliary are;
vi
(4) substitution of "they" for "there"; (5) deletion of 
the copula; (6) substitution of the singular for the 
plural; and (7) substitution of the plural for the 
singular. Oral Language Proficiency Scores for the 
three grades were: first grade, 67.80; sixth grade,
53.17; and twelfth grade, 67.83.
The study concluded that though the language 
corpus studied evidenced increases in the linguistic 
repertoire and complexity of conceptual expression, 
little difference was observed between the language 
proficiency of the first and twelfth grades. The study 
also concluded that the Developmental Sentence Scoring 
(DSS) Reweighted Scores, though designed as a clinical 
instrument for measuring the acquisition of standard 
English in early childhood, can also be used effectively 
in measuring the development of standard English in older 
children.
Chapter 1
INTRODUCTION
Language may be defined as a learned socially 
significant behavior, the tool used by man to satisfy 
his basic needs to know and to express the known. Using 
his language, man adjusts to the environment, influences 
the thinking and behavior of others, and transmits the 
common knowledge. Language's basic component is sound 
produced at various points of the speech apparatus by 
interrupting or not interrupting the flow of air from 
the lungs through the mouth and nose. The sounds pro­
duced are symbolic in nature, for they represent 
thoughts, ideas, and feelings being experienced or 
recalled by the sound-maker who, within the limits of 
his ability, groups and modulates his sound production 
so that it will express the content of his thoughts and 
feelings. Language, then, is fundamentally sound pro­
duction and sound reception; it is orally produced and 
aurally perceived; it is spoken and it is heard.
Unlike infrahuman language, human language is 
not inherent; it must be learned (Hall, 1964:3-17). The 
capacity for learning language is biologically based and 
genetically determined, but the specific or native
1
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language learned results from the interaction of the 
learner with his environment. Though some birds can 
learn to imitate the sounds of other birds and even 
human sounds, animal sounds are usually distinctive and 
characteristic, their communicative value being limited 
to the survival of the specie. Sounds of the various 
human languages are also distinctive and characteristic. 
Humans, however, not only can learn to imitate animal 
sounds, but they can also learn to speak any or all 
human languages. Furthermore, human language can be 
used at any time, in any place, and for any purpose. In 
other words, man can consciously control his language 
(Hall, 1964).
Implicit in the word "behavior" describing 
language is the concept of a system of rules regulating 
linguistic production. Language, however, being a com­
plex rather than a simple behavior, has not one but 
three control systems, each system embodying its own set 
of rules and simultaneously affecting the other two 
systems. The linguistic control systems found in every 
language regulate the language's grammar, phonology, and 
semology. A language's grammar governs the inflectional 
and derivational structures of words and their order or 
position in relationship to other words in longer strings 
such as phrases, clauses, and sentences; a language's 
phonological system controls its sounds and intonational
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patterns; and its semological system determines the 
meaning manifested in sentence organization (Gleason, 
1965:105). To learn a language means, therefore, to 
learn its structure or the control systems which govern 
its production.
Because language is orally produced and aurally 
perceived, learning a language also means acquiring a 
system of oral-aural habits for producing and receiving 
language. Some of these habits are unconsciously 
acquired and some consciously. The least stable of a 
language's three control systems is its sound system, 
followed sequentially and more consciously by its vocabu­
lary and grammar systems. Correcting deviations in any 
one of the three systems requires conscious intellectual 
effort (Hall, 1964).
THE PROBLEM
Background of the Problem
This study was concerned with the examination of 
the spontaneous oral language produced by children in 
the first, sixth, and twelfth grades in response to an 
audio-visual stimulus. The purpose of the examination 
was to observe deviant syntactical patterns in the 
structures produced. The students chosen to generate the 
language corpus were selected from the first, sixth, and 
twelfth grades of two schools, an elementary and a high
4
school, in a minor racially hybrid cultural island 
located in south-central St. Landry Parish. Bertrand 
has described the area in which this community is located 
as one in which industrious and happy farmers of French 
Catholic heritage engage in diversified crop production 
on family farms. Though inclined to hold on to cultural 
tradition, these folk, nevertheless, have not been held 
back by it but have adapted to the changing scene 
(Bertrand, 1955:12, 17, 30).
Statement of the Problem
This study was concerned with the following 
questions:
1. To what extent do deviant syntactical 
patterns observed in the spontaneously produced oral 
language of the first-grade children in the study recur 
in the spontaneously produced oral language of the 
sixth- and twelfth-grade students in the study?
2. To what extent do the deviant syntactical 
patterns observed reflect the proficiency of the oral 
language produced?
DELIMITATIONS
The population of this study was limited to 
three groups of 15 students selected, one group each, 
from the first, sixth, and twelfth grades of the two
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schools in the community. Children in speech therapy 
were excluded from the sample. Syntactical structures 
evaluated included (1) indefinite pronouns and/or noun 
modifiers, (2) personal pronouns, (3) main verbs,
(4) secondary verbs, (5) negatives, (6) conjunctions,
(7) interrogative reversals, (8) wh- questions, and 
other structures affecting the sentence-point score.
The quantitative measures yielded by this study 
reflected, in terms of standard English, language usage, 
not language delay.
DEFINITION OF TERMS
1. Addition— the over-expansion of a structure; 
for example, the over-generalization of noun plurals in 
this utterance: I see boyses and girlses.
2. Deletion— the omission from a sentence of 
an obligatory structure; for example, the omission of 
the copula in this utterance: He talking to the girl.
3. Developmental Language Score— the sum of 
scores assigned to all responses produced divided by the 
number of these responses.
4. Developmental Sentence Analysis— "a method 
for making a detailed, readily quantified and scored 
evaluation of a child's use of standard English gram­
matical rules from a tape-recorded sample of his speech 
in conversation with an adult" (Lee, 1974:xix).
6
5. Developmental Sentence Score— the sum of 
scores assigned to responses produced which received the 
Sentence Point Score divided by the number of these 
responses.
6• Deviant syntactical patterns— any language 
pattern which received a score of zero as measured by 
the Developmental Sentence Scoring (DSS) Reweighted 
Scores.
7. Dialect— a social language which has 
developed its own syntactical rules and which has been 
accepted as the vernacular of a community.
8. Grammar— the systematic study of the 
morphology and syntax of a language.
9. Language Score— the mean of scores earned 
on all language produced.
10. Morphology— the relationship of word parts 
to one another.
11. Oral Language Proficiency Score— the ratio 
between the total scores of acceptable and unacceptable 
structures observed in the language corpus.
12. Permutation— the misapplication of the 
English word-order rule.
13. Sentence Point Score— the mean of scores 
assigned to responses receiving the Sentence Point.
14. Standard American English— that form of 
American English free from dialectal influences usually
7
heal'd on unrehearsed national television or radio news­
casts (Horn, 1970:4).
15. Substitution— the replacement of an 
obligatory structure with an unauthorized structure; 
for example, the replacement of I with me in this 
utterance: Me see the ball.
16. Syntactical structure— any group of words 
organized in accordance with a pattern acceptable in 
standard American English for the purpose of conveying 
a specific meaning, this pattern determining the 
positions and forms of the words in the structure 
(Epstein, 1961:80-35).
17- Syntax— the relationship of words and 
groups of words in a sentence.
IMPORTANCE OF THE STUDY
Language's purpose is communication. The 
American College Dictionary defines communication as 
"the imparting or interchange of thought, opinions, or 
information by speech, writing, or signs." The communi­
cation act involves a sender, a message, and a receiver. 
The sender expresses or "presses out" the message and 
the receiver accepts or "takes to himself" the message 
sent. In oral communication the sender speaks and the 
receiver aurallv perceives the message; that is, he 
hears.
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In order for the communication act to accomplish 
its "imparting" or "Interchanging" function, the oral- 
aural habits of the sender and the receiver must be 
compatible. The speaker must encode the message in 
sound symbols and syntactical patterns which are not 
only appropriate for the thoughts to be expressed but 
which are also familiar to the receiver or listener who 
must decode them correctly in order to grasp the message.
The child acquires and begins to develop his 
basic language systems before he enters school. His 
task linguistically throughout his school years is to 
continue the development of his language. The child's 
native language systems may or may not be compatible 
with the language systems of the larger environment, 
represented by the oral language of instruction and the 
written language of instructional materials. The native 
language systems may be characterized as more or less 
restricted in comparison with those of the larger or 
school environment whose language systems may be charac­
terized as more or less elaborated (Havighurst, 1970:15). 
The more restricted the native language, the greater the 
language conflict affecting the successful acquisition 
of criterion communication skills. As the child acquires 
the sounds of his language, he also acquires the rules 
for grouping these sounds together so that he can under­
stand the sentences of others (for meaning lies within
9
the sentence) and construct his own, his knowledge of 
the language being reflected in his verbal and non­
verbal responses to the sentences he hears (Chomsky, 
1972:1-33)• The structure rules he learns concern the 
order of words in sentences and the diverse ways of 
forming phrases and clauses and combining these larger 
structures to form sentences to express the meaning 
intended (Gleason, 1965:91-113). Most children at 
first grade have orally acquired the word-order rules 
related to phrase, clause, and sentence structures 
(though they do not realize it), but they have not 
acquired the rules governing agreement of words within 
these structures (Menyuk, 1969:151). The critical 
relationship existing between the child's command of 
spoken language and his acquisition of skills related to 
encoding and decoding written language influences his 
progress in the independent acquisition of knowledge.
Efforts to correct substandard oral language 
behavior should be based on objective and on-going 
descriptions of that behavior until such time as the 
youth acquires the ability to evaluate the linguistic 
patterns of the vernacular in terms of the standard 
model and to respond to that model. Achievement of this 
goal requires time and is never fully realized except in 
a few instances involving skilled speakers and writers. 
Research relative to linguistic maturity has shown that
10
of the total number of adults and children studied, the 
language of only #4$ of adults between the ages twenty 
and thirty-nine and only 52$ of the children between 
the ages of eight and eleven conformed to standard 
American English. A comparison of the degrees of 
conformity over the age spread emphasizes the difficulty 
of modifying linguistic behavior in later childhood and 
adolescence (LaBov, 1971:473-499).
This study utilized the Developmental Sentence 
Scoring (DSS) Reweighted Scores to locate objectively 
deviant syntactical patterns in a language corpus and to 
suggest an Oral Language Proficiency Score designating 
the ratio of substandard English to standard English 
observed in the language studied. Such information 
could serve as a basis for planning individualized 
programs of oral language development.
ORGANIZATION OF THE STUDY
The organization plan for this study provided 
for five chapters. Chapter 1, of which this statement 
is a part, presented an introduction to the study, 
background of the problem, statement of the problem, 
delimitation of the study, definition of terms, and 
importance of the study. Chapter 2 reviewed briefly 
the related literature. Chapter 3 detailed the study's 
procedural steps. Chapter 4 presented an analysis of
11
the data yielded by the procedures followed. Chapter 5 
stated findings of the study, presented conclusions, and 
made suggestions for further related research.
Chapter 2
REVIEW OF THE LITERATURE
Every language has its standard and nonstandard 
or dialectal forms and both forms communicate. The 
more the two forms are alike, the greater their 
intelligibility. The language form used by persons of 
superior educational and social achievement has held 
preference over other forms of a language and its use 
has been universally encouraged (Carroll, 1973:173-135).
During the eighteenth century British scholars 
engaged in determined efforts to reform the English 
language (Leonard, 1962). Two conflicting concepts of 
language governed their approach to the task. One con­
cept maintained language form should be governed by 
logic and authority. Proponents of this view insisted 
upon establishing rules to regulate and define acceptable 
form. The opposing view conceived language as a complex 
habitual behavior resulting from social pressures and 
not easily changed. The concept of an authoritatively 
controlled language prevailed and led to the evolution 
of a doctrine of correctness with rules to regulate 
English syntax and morphology. These rules became the 
traditional grammar referred to by today's educators.
12
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Traditional grammar prescribed the way people ought to 
speak and write. Some linguists believed that 
eighteenth-century rule makers created more problems 
than their rules solved; that had those language 
problems been left to time, they would have been solved 
just as efficiently.
The concept of language as a complex behavior 
resulting from social pressures and not easily changed 
found expression in Campbell's Cannons of Grammatical 
Purity (Leonard, 1962), which stated in effect that 
custom determined form: a structure to be acceptable
must be English in construction and must be used 
nationally by reputable writers to express a precise 
meaning. Campbell's insistence on custom as the cri­
terion of correctness promoted a more liberal attitude 
among nineteenth-century grammarians,
Pre- and post—revolutionary leaders in America 
also participated in the language reform movement 
(Fead, 1936:1141-1179). As in England, the two concepts 
of language were present and in conflict. Post-war 
leaders, however, successfully resisted efforts to 
establish an authority to bring the language into con­
formity on both sides of the Atlantic. These leaders, 
nationalistic in spirit and politically motivated, 
envisioned the development in this country of a language
14
uniquely American, Thomas Bolling Robertson, Governor 
of Louisiana in 1820, made this prediction:
'The American language will, in progress of 
time, necessarily differ from that of England. . . . 
because language changes with the opinion of the 
people who speak it, is always in a state of 
mutation' (Read, 1936:1161).
Today, in the last half of the twentieth century, 
educators have again focused attention on language. The 
national climate, however, has changed. Fishbein 
(Fishbein, 1973:163-170), textbook publisher, has 
observed that the United States is no longer a melting 
pot, its outlook no longer nationalistic. Government 
now emphasizes the individual and recognizes the rights 
of minority groups within the country who are culturally 
different.
Since the passage of the Civil Rights Act of 
1964 problems stemming from cultural differences have 
consumed much of education's time, energy, and wealth 
as public schools have attempted to integrate all the 
nation's children into a unitary system and provide each 
child equal educational opportunities. Low achievement 
in reading has become a national concern. Probable 
causes of this problem have been the focus of recent 
research. Of major interest has been determining the 
relationship between oral language and initial reading 
instruction. Concern has centered around the influence 
of variations from predictable developmental language
15
patterns (Lee, 1974:55) on the child's ability to profit 
from initial reading instruction. Of particular interest 
has been the frequency of (1) deletion of -ed (past),
-'s (possessive), -s, -es (plural), -s (third person 
singular), the copula, and auxiliary are; (2) addition 
of perfect constructions and pronominal appositives; 
and (3) use of gonna and ama to express the future, in 
variant be, aint, the double negative, dummy it, and 
embedded question structure (Shuy, 1973:3).
Any one of several factors may interfere with 
an individual's acquisition of standard English (LaBov, 
1971:473-499). In early childhood he may lack the 
opportunity to hear the standard form spoken, though 
today's electronic media are believed to lessen this 
possibility, even in the absence of immediate reinforce­
ment in this listening situation. In later childhood he 
may not be able to overcome native language interference. 
The more independent adolescent may be lacking in desire 
to identify with speakers of the standard form. He may 
be more comfortable with the language of his family and 
friends. On the other hand, the youth may not want to 
identify with teachers who use standard English incon­
sistently; or he may not want to identify with teachers 
who do use standard English consistently but who demon­
strate unsympathetic attitudes toward the non-standard
16
forms, their attitudes causing him to feel personally 
inferior and thus undermining his self-concept.
Questions which have been raised concerning the 
relationship between the nonstandard speech of primary 
children and their acquisition of reading skills are:
Do language differences interfere with initial reading 
instruction? If so, how may this interference be 
neutralized?
The dialect speaker in the classroom auto­
matically translates the standard form of English into 
his nonstandard form without loss of comprehension (Hall 
and Turner, 1974:69). The dialect speaker's need to 
recode standard English into his own language makes 
learning more difficult for him and constitutes inter­
ference (Melmed, 1973:70-65). Melmed found the dialect 
speaker’s silent reading comprehension to be lower than 
his oral reading comprehension.
Burke (Burke, 1973:91-100) has observed that 
reading is usually a silent process in which the phonol­
ogy of the writer has no part. She has suggested two 
criteria for determining dialect interference: (1) Did
the structure exhibit acceptable syntactic and/or 
semantic construction? (2) Did the structure exhibit a 
construction syntactically and/or semantically changed? 
Reading comprehension depends on the reader's ability to 
establish syntactical relationships between unfamiliar
17
structures in a sentence, for a sentence's meaning 
(deep structure) depends on its syntax (surface 
structure). Melmed (Melmed, 1973:#0) found that omission 
of syntactic and contextual clues in sentences containing 
word pairs confused by dialect speakers increased compre­
hension errors by 70.2.
Several procedural changes have been suggested to 
facilitate initial reading instruction for the dialect 
speaker. These suggestions have proposed changing the 
teacher, changing the child, or changing the materials of 
instruction. Recommendations which have generated the 
most discussion have concerned changing the child and 
changing the materials of instruction. Proponents of 
changing the child have advocated instruction in the 
standard spoken idiom prior to initial reading 
instruction. Advocates of changing the materials of 
instruction have proposed replacing the traditional 
beginning reader with a dialect reader. A third group 
of proponents has presented a more eclectic approach 
which does not involve teaching the standard idiom as a 
second language or resorting to the use of dialect 
readers for initial reading instruction.
Many reading problems result from the child's 
use of nonstandard English grammar (Modiano, 1973:29-39). 
Teaching the standard spoken form to the nonstandard 
speaker has given him more contact with standard English,
IB
has enabled him to acquire it more quickly, and has 
hastened his learning to read in the standard idiom.
Children who use only one dialect do not learn 
to read traditional materials as well as bilingual 
children or children whose language is standard English 
(Baratz, 1973:101-111). For that reason dialect readers 
should be used for initial reading instruction, even 
though these readers have been strongly rejected not 
only by teachers but by parents of nonstandard speakers. 
The value of the dialect reader lies in these facts:
The child learns the relationship between speech and 
print and perceives his language as having some worth.
In addition, dialect readers have helped motivate male 
dialect speakers to read and have served to change 
teacher attitudes toward the child's oral language 
(Leaverton, 1973:114-126).
Venezky, Melmed, Hall, and Pilon see no need 
for teaching the standard idiom as a second language or 
for changing the materials of instruction. Venezky 
(Venezky and Chapman, 1973:62-69) has stated that though 
the child's dialect may interfere with his comprehension 
of oral instruction and his acquisition of auditory 
skills necessary for learning letter-sound relationships, 
it will not adversely affect the requisite pre-reading 
visual skills of matching and ordering according to 
shape. If the child uses his own phonological system in
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oral decoding, he will experience no dialect inter­
ference. Nor will the child's language difference 
prevent acquisition of comprehension skills, because 
the contents of beginning readers present a limited 
vocabulary in short sentences composed of simple syn­
tactical structures. Melmed (Melmed, 1973:70-85) has 
stated that speakers of nonstandard English can under­
stand the written form of standard English provided the 
material to be read contains sufficient syntactical and 
semantic clues. Hall (Hall and Turner, 1974:69) has 
held it unnecessary to teach the standard idiom as a 
second language because the dialect speaker spontaneously 
translates the standard form into his dialect.
The child should be taught how his language 
differs from the standard form and should have the 
positive aspects of his language pointed out to him 
(Pilon, 1973:127-146). Pilon has recommended having the 
child translate his dialectal expressions into the 
standard idiom. She believes the child should hear words 
and patterns he should know and be rewarded for using 
them. He should not be punished for using his own 
language. To accomplish these goals, Pilon has proposed 
the use of bibliotherapy and creative language activities 
and has suggested bibliographies relevant to linguistic 
difficulties encountered by children with language 
differences.
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The United States Supreme Court in rendering its 
decision January 21, 1974* in the case of Lau et al. v. 
Nichols et al. upheld the right of Chinese-speaking 
children to be taught English. The Court, relying on 
the Civil Rights Act of 1964, declared:
There is no equality of treatment merely by 
providing students with the facilities, textbooks, 
teachers, and curriculum. Basic English skills 
are the very core of what these public schools 
teach. Imposition of a requirement that before a 
child can effectively participate in the edu­
cational program, he must have acquired those basic 
skills is to make a mockery of public education 
(Supreme Court of the United States, Slip Opinion, 
No. 72-6520, Jan. 1, 1974:3).
The literature which has been reviewed indicates 
that speakers of nonstandard English experience added 
difficulty when learning to read. The nonstandard 
dialect interferes particularly with silent reading 
comprehension. Silent reading is the avenue to inde­
pendent learning. The nonstandard dialect, therefore, 
impedes learning at all levels, but especially at the 
secondary level when the adolescent feels the pressure 
of a basic need, which is to become independent. It may 
be inferred from the U. S. Supreme Court's decision in 
the case of Lau et al. v. Nichols et al. that language 
differences present obstacles to equality in education.
Failure on the part of public schools to 
alleviate the effects of language differences has caused 
dialect speakers added difficulty in learning to read
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and has provided them with less than an equal oppor­
tunity to participate in a meaningful educational 
experience. Speakers of nonstandard dialects must 
acquire basic English skills, "the core of what these 
public schools teach" or "make a mockery of public 
education."
Schooling, to neutralize language differences, 
should include individually prescribed programs for 
oral language development based on on-going individual 
diagnosis (Braun and Klassen, 1971:1859-1671).
Chapter 3
THE PROCEDURE
Prior to gathering language samples from the 
designated grades, a letter was written to the parish 
superintendent of schools describing the proposed 
project and requesting permission to conduct the 
research in the two schools selected. Subsequent to 
receiving the superintendent's approval, the principals 
of the two schools were visited and arrangements were 
made as to the most convenient time and place for 
gathering the language samples. Requested, also, were 
the names of the children in the three grades involved. 
Children receiving speech therapy were to be excluded.
The lists showed 59 in first grade; 87 in sixth grade; 
and 39 in twelfth grade. The names on each list were 
arranged in random order.
Testing began the morning of Wednesday, April 18, 
1973 with the twelfth grade being tested first, followed 
by the sixth grade, both groups being housed at the high 
school. The schedules of twelfth-grade boys required 
that testing commence with that grade at the start of 
the school day.
Because of the high rate of absenteeism in the 
two schools, the decision had been made to select for
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testing the first twenty students from the randomized 
list of each class present in school that day.
The Ott Oral Language Test, Part II, English 
Fluency (Appendix A) was administered to the children 
in groups of four, one group at a time, using the Audion 
Portable Multi-media System, Model 3000 (Appendix B). 
This system provides for control of test administration 
and stimulus variables, keeping them constant.
The space used for testing at the high school 
was a well insulated one-room building provided by Title 
I funds and used as a seventh-grade classroom. That 
class, however, had been relocated for the duration of 
the testing period.
After each subject had been seated, a blank 
cassette cartridge showing the child's name and a number 
was inserted into his recorder. The group was then 
given instructions as to placement of the headsets and 
adjustment of the microphones and an explanation of what 
to expect when the system was turned on. While the test 
was in progress the stimuli and responses were monitored 
by a multi-media specialist familiar with the mechanics 
of the system.
During the testing of the first two twelfth- 
grade groups, recorder malfunction made necessary to 
add three students to the group for a total of twenty- 
three twelfth graders. This number represented all of 
that grade present at school on that day.
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No other technical difficulties were experienced 
and the testing of the sixth grade was concluded by noon, 
at which time the equipment was moved to the elementary 
school where the first grade was tested. Here the equip­
ment was set up in a vacant classroom which was an 
integral part of the school building and not as well 
insulated as the high school facility. The same orien­
tation procedures were followed by the media specialist 
with the first grade as had been followed with the twelfth 
and sixth grades.
Subsequent to testing, the cassette tapes were 
taken to Recording Services at the Louisiana State 
University where they were professionally re-recorded on 
reel tapes. This was done in order to provide more con­
trol over playback when transcribing.
When the tapes were auded, a number of twelfth- 
grade tapes were found to be of poor quality. Because 
the roll for this grade had been exhausted and additional 
testing at that level impossible and in order to retrieve 
as much as possible of this language sample, assistance 
of a communications specialist with a doctorate in this 
field from the Louisiana State University was obtained 
in making the transcription of the twelfth-grade tapes.
To insure as accurate a transcription of all of the 
samples as possible, the assistance of an experienced 
public-school French teacher was also obtained. This
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individual's educational background included a major in 
French in addition to studies in phonetics and linguis­
tics and a summer at the University in Tours, France.
These efforts resulted in sixteen usable twelfth-grade 
transcripts and twenty usable ones from the sixth grade 
and the first grade. From the usable transcripts 
available, fifteen from each grade presenting the 
largest number of responses were selected for study.
The responses were entered on scoring sheets 
(Appendix C) for analysis. Evaluation of each response 
was made in terms of the Developmental Sentence Scoring 
(DSS) Reweighted Scores. Lee's principle requiring each 
response to contain a subject and a predicate in order 
to be selected for evaluation was not followed. All 
language produced by the subjects being tested was used. 
Since the Ott Oral Language Test, Part II is primarily 
a fluency test, the pupil is under a time constraint in 
responding. Where the transcript showed that the response 
overlapped the next question, only language in the clear 
was used.
In entering the responses on the scoring sheet 
for scoring the following procedures were followed:
1. The question number was entered in the first
column.
2. The response was written in the wide column, 
one response to a double-spaced line. If the response
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required more space, it was single-spaced within the 
double-space. Responses were subsequently renumbered 
so that each expression had a number. If the child 
made no response to a question the letters N.A. were 
placed in the response column.
3. If the response was "I don't know," it was 
scored as follows: 1 for the Personal Pronoun; 4 for 
the Negative; 1 for the Main Verb; 1 for Sentence Point 
(given for error-free sentences); and 7 in the Total 
column.
4. When the response consisted of a sentence 
fragment, the question it was meant to answer was con­
sidered in order to score the language presented. For 
instance, the fragmented response "Talking to each 
other" was given in reply to the second question per­
taining to Slide #5. This question, referring to the 
group of children shown, asks, "What are they doing."
To determine whether or not "talking" should be scored 
as the lexical main verb or as a participle depends on 
what the complete response should have been, i.e., "The 
children are talking." Consequently, "talking," being 
the main verb with the auxiliary are deleted, was given 
a score of 0. Had the question been "What do you see 
the children doing," then "talking" would have been given 
a score of 4 as a participle. The underlying meaning of 
the response is necessary to scoring its language.
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5. When the response was represented by a 
dependent clause beginning with "because," parentheses 
were placed around "because," and no score allowed it. 
The remaining language was scored as a sentence which, 
if error free, received the sentence point.
6. After all of the responses were scored and 
the total score for each entered in the Total column, 
the sum of this column was obtained and divided by the 
number of responses scored to yield a Developmental 
Language Sc o re.
7. The Developmental Sentence Score for each 
subject was determined by adding the scores of those 
responses having earned the Sentence Point and dividing 
that sum by the number of sentences receiving the bonus 
point.
S. The sum of the scores of the error-free 
sentences was then divided by the sum of the scores of 
all language produced to yield a ratio indicating the 
percentage of acceptable language produced, or the Oral 
Language Proficiency Score.
9. The developmental score for each structure 
measured by the Developmental Sentence Scoring (DSS) 
Reweighted Scores was determined by determining the 
frequency of usage of each category at each point on the 
eight-point scale and computing the weighted scores.
The sum of the weighted scores was then divided by the
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sum of the frequencies to yield the Developmental Score 
for the structure.
10. The mean scores for each structure as well 
as the mean Sentence Point Score, Language Score, Oral 
Language Proficiency Score, Developmental Sentence 
Score, and Developmental Language Score were determined 
and tabulated for each grade.
11. Substandard structures were identified by 
their frequencies and percentages of the total error 
were determined and tabulated. The same procedure was 
followed for factors not measured by the DSS but 
negatively affecting the Sentence Point Score. These 
other factors were: Yes/No responses,; fragmentation;
beginning a response with "because” when the language 
following it constituted a dependent clause and repre­
sented the complete response; and other factors such as 
misapplication of rules, governing noun plurals, pos- 
sessives, and prepositions.
12. Deviant structures were < ntegorized and 
tabulated as misapplicat. ion of the ruj.es, of deletion, 
substitution, addition, and permutation.
The results of these procedures were tabulated 
in Tables 1, 2, and 3.
Chapter 4 
ANALYSIS OF THE DATA
The language samples analyzed represented the 
oral language produced by 45 first-, sixth-, and 
twelfth-grade children (15 from each level) in response 
to 30 probes contained in the Ott Test of Oral Language, 
Part II: Fluency. Analysis of the data reflected the
extent to which the subjects’ oral responses adhered to 
the principles of standard English syntax as measured by 
Lee's Developmental Sentence Scoring (DSS) Reweighted 
Scores.
The positive aspects of the language corpus 
were presented in Table 1; the types and frequencies of 
deviant structures observed at each grade level were 
itemized in Table 2; and the total number of each type 
of deviant operation at each grade level together with 
the ratio between deviations in each structural area and 
the total number of each type of unauthorized operation 
were given in Table 3.
Responses consisted of complete and incomplete 
sentences. Responses designated complete sentences con­
tained a subject and a verb and evidenced no substandard 
structures, measurable or not measurable by the DSS.
29
30
Error-free structures received the scores assigned by 
the DSS to measurable structures and the bonus "Sentence 
Point" score, the combined scores representing the 
Sentence Score. Responses designated incomplete 
sentences lacked the subject and/or verb. The 
measurable structures contained in these responses 
received the scores indicated by the DSS. Table 2 
accounts for these fragments in its "Other" category. 
This category, in addition, includes "Yes/No" responses, 
also considered incomplete responses. The total of the 
scores for complete and incomplete sentences represents 
the over-all Language Score.
According to Table 1 the mean number of complete 
sentences produced at each grade level was as follows: 
first grade, 9.65; sixth grade, 9.30; and twelfth grade, 
13.33. The mean scores for error-free sentences at 
these levels were: first grade, 65.50; sixth grade,
75.50; and twelfth grade, 107.SO. The mean Language 
Scores at the three levels were: first grade, 95.50;
sixth grade, 122.SO; and twelfth grade, 209.50.
Developmental scores were obtained by dividing 
the total score for each type of response by the total 
number of the particular response. Dividing the total 
score for complete sentences by the number of complete 
sentences produced yielded the Developmental Sentence 
Score. This score for the first grade was 6.5S; for
Table 1
Mean Scores As Measured by the 
Developmental Sentence Scoring 
(DSS) Reweighted Scores
A. Response Mean Scores
Grade 1 Grade 6 Grade 12
Responses No.
Prod.
Mean
No.
Mean 
Sc •
No.
Prod.
Mean
No.
Mean
Sc.
No.
Prod.
Mean
No.
Mean 
Sc.
Responses 334 25.30 ---------- 428 28.65 ---------- 473 31.67 —— —
Complete Sentences 147 9.65 --- 143 9.30 ---------- 202 13.33 ---
Language Score --- --- 95.50 --- --- 122.80 --- --- 209.50
Developmental 
Language Score -— 3.51 4.58 _ _ _ 6.92
Sentence Point 
Score 65.50 75.50 _ _ _ 107.80
Developmental 
Sentence Score T.------- 6.53 7.25 -r, i 10.11
Oral Language
Proficiency Score _- 67.30 _, 53.17 . . . 67.83
Table 1 (continued)
B. Structure Mean Scores
Grade 1 Grade 6 Grade 12
Structures No. Mean Mean No. Mean Mean No. Mean Mean
Prod. No. Sc. Prod. No. Sc. Prod. No. Sc.
Noun Modifier/
Indefinite Pronoun 90 ------- 19.50 108 ------- 17.80 171 ------- 33.17
Personal Pronoun 165 ------- 21.20 211 -------- 42.50 274 --- 43.84
Main Verb 175 --- 16.35 198 --- 26.50 301 ------- 45.83
Secondary Verb 11 --- 4.50 60 --- 19.10 120 ------- 33.89
Negative 82 ------- 26.10 19 ------- 7.55 60 ------- 15.30
Conjunction 36 ------- 5.31 67 ------- 22.00 108 ------- 36.64
Interrogative
Reversal - , - r . r _ _ _ M  —
Wh-Question 1 'Ml "
to
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the sixth grade, 7.25; and for the twelfth grade, 10.11. 
Dividing the total score for both complete and incom­
plete sentences by the total number of responses, 
yielded the Developmental Language Score. This score 
for the first grade was 3.51; for the sixth grade,
4.53; and for the twelfth grade, 6.92.
The Oral Language Proficiency Score resulted 
when the Sentence Point Score total was divided by the 
Language Score total. This score for the first grade 
was 67.30; for the sixth grade, 53.17; and for the 
twelfth grade, 67.33.
Table 1 data also revealed the following 
information concerning measurable structures:
(1) The frequency of acceptable usage of the 
Noun Modifier/indefinite Pronoun structure increased 
from the first to twelfth grades, the mean scores being 
19.50 and 33.17, respectively; but the sixth-grade mean 
score in this area was 17.30, lower than that of the 
first grade.
(2) The frequency and mean scores in the areas 
of the Personal Pronoun, Main Verb, Secondary Verb, and 
Conjunction showed an increase from the first to the 
twelfth grade. Acceptable Personal Pronoun usage 
numbered 165 in the first grade and 274 in the twelfth 
grade, the mean scores in this area for the two grades 
being 21.20 and 43.34, respectively. Standard usage of
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the Main Verb increased from 175 in the first grade to 
301 in the twelfth grade, this increase being accompanied 
by a rise in the mean scores: 16.35 in the first grade
and 45•#3 in the twelfth grade. Frequency of acceptable 
usage of the Secondary Verb also showed an increase as 
did the mean scores in this area. There were 11 
Secondary Verbs used in the first grade and 120 in the 
twelfth grade. Mean scores were 4*50 and 33*89, 
respectively, for the two grades. The first grade used 
36 conjunctions satisfactorily, with a mean score of 
5.31; and the twelfth grade used 108, with a mean score
of 36.64.
(3) Frequency and mean scores in the area of 
negation decreased. The first grade used the largest 
number of negatives, 82, and the sixth grade used the 
smallest number, 19. The twelfth grade used 60. Mean 
scores for the negative in the three grades were: first 
grade, 26.10; sixth grade, 7.55; and twelfth grade,
15.30.
(4) The language corpus contained no Inter­
rogative Reversals and only one Wh-Question, found in 
the sixth-grade sample.
The frequencies of unauthorized syntactic pro­
cedures occurring in the eight structural categories 
measured by the DSS and in a ninth category labeled 
"other" presenting unauthorized procedures in structural
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categories not measured by DSS but which affected the 
Sentence Point Score were itemized in Table 2, A-G. 
Procedures resulting in deviant syntactical patterns 
were identified as unauthorized deletions, substi­
tutions, additions, and permutations.
According to Table 2A, there were no unauthor­
ized deletions, additions, or permutations of the 
Indefinite Pronoun/Noun Modifier in the first grade, but 
there were three unauthorized substitutions. In this 
category the sixth grade sample contained four deletions 
and the twelfth grade sample seven. The sixth grade 
sample also contained two unauthorized substitutions 
while the twelfth grade sample presented none. Neither 
the sixth- nor twelfth-grades sample evidenced unauthor­
ized additions or permutations.
As shown in Table 2B, Personal Pronouns, there 
were no unauthorized deletions or permutations of this 
structure in the first-grade sample, though there were 
thirteen unauthorized substitutions at this level. The 
sixth-grade sample showed three deletions and three 
substitutions of the personal pronoun. There were no 
substandard additions or permutations in this category 
at this level. The twelfth-grade sample revealed twelve 
unauthorized personal pronoun deletions and three substi­
tutions. There were no deviant additions or permutations 
of the structure at this level.
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Table 2
Type and Frequency of Deviant Syntactical 
Structures by Grade Level
A. Indefinite Pronoun/Noun Modifier
Type of Deviant Structure Grade
1
Grade
6
Grade
12
Deletion:
Subject (It) --- 4 7
Total --- 4 7
Substitution:
None for a 1 --- ---
Singular for plural 1 --- ---
No for any 1 1 ---
Nothing for anything --- 1 ---
Total 3 2 ---
Addition: 0 0 0
Permutation: 0 0 0
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Table 2 (continued)
B. Personal Pronoun
Type of Deviant Structure Grade
1
Grade
6
Grade
12
Deletion:
Subject --- 3 12
Total --- 3 12
Substitution:
Them for they 1 --- ---
Me for I 4 ^ __
They for there 7 3 1
They for their 1 --- ---
What for that --- --- 1
They for he --- --- 1
Total 13 3 3
Addition:
Pronominal Apposition 1 --- ---
Total 1 --- ---
Permutation: 0 0 0
38
Table 2 (continued)
C. Main Verb
Type of Deviant Structure Grade
1
Grade
6
Grade
12
Deletion:
Auxiliary are 24 22 20
Auxiliary am 1 ------ ------
Copula 5 2 6
Main verb ------ ------ 1
Total 30 24 27
Substitution:
Plural for singular 3 2 8
Singular for plural 4 10 3
(They) got for (there) are 5 ------ ---
Got for has 2 3 ------
(They) have for (there) are 1 4 ---
Present for Present progressive --- 1 ------
Would be for could be ------ 1 ------
Being for has been ------ 1 1
Present for past with auxiliary ------ ------ 1
Been for being — — ------ 1
Total 15 22 14
Addition:
Over-expansion 1 ------ ------
Total 1 ------ ------
Permutation: 0 0 0
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Table 2 (continued) 
D. Secondary Verb
Type of Deviant Structure Grade
1
Grade
6
Grade
12
Deletion:
Infinitive lexical verb --- --- 1
Total --- --- 1
Substitution:
Participle for infinitive --- 1 ---
Total --- 1 ---
Addition: 0 0 0
Permutation: 0 0 0
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Table 2 (continued)
E. Negative
Type of Deviant Structure Grade
1
Grade
6
Grade
12
Deletion:
Substitution:
0 0 0
Ain't for isn't --- 1 ---
Total --- 1 ---
Addition: 0 0 0
Permutation: 0 0 0
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Table 2 (continued)
F. Conjunction
Type of Deviant Structure Grade
1
Grade
6
Grade
12
Deletion: 0 0 0
Substitution: 0 0 0
Addition:
And in series 7 --- ---
Because to begin response 47 70 51
Total 54 70 51
Permutation: 0 0 0
42
Table 2 (continued)
G. Other Structures Affecting 
Sentence 'Point
Type of Deviant Structure Grade Grade Grade1 6 12
Deletion:
Noun plural   4 ---
Article     12
Qualifier     1
Fragmentation 98 175 209
Yes/No response 69 76 53
Total 167 255 275
Substitution:
At for to   1 ---
Participle for a lexical noun ----   1
Kinda for kind of —    1
Wanta go for want to go     1
In for on     1
On for out     1
Adjective for adverb     1
Total   1 6
Addition:
Plural over-generalization 10 --- ---
Over—expansion of complement     1
Total 10   1
Permutation: 0 0 0
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According to Table 2C, Main Verb, the first- 
grade sample presented thirty unauthorized deletions, 
fifteen unauthorized substitutions, and one unauthorized 
addition. There were no permutations of this structure 
observed in the sample. The sixth-grade language showed 
the following deviant main-verb structures: twenty-four
main-verb deletions and twenty-two main-verb substi­
tutions. There were no main-verb additions or permu­
tations. The twelfth-grade sample contained twenty- 
seven main-verb deletions and fourteen main-verb 
substitutions. There were no main-verb additions or 
permutations.
According to Table 2D, Secondary Verb, language 
samples from the three grades revealed the following 
deviations in this structure: one deletion in the
twelfth-grade sample and one substitution in the sixth- 
grade language. The first-grade sample presented no 
secondary-verb deviations.
There were no deviations entered in Table 2E, 
Negative for the first or twelfth grades, but there was 
one unauthorized substitution in the sixth-grade sample.
Entered in Table 2F, Conjunction were fifty-four 
deviant additions of the conjunction in the first-grade 
sample, seventy in the sixth grade, and fifty-one in the 
twelfth grade. There were no unauthorized deletions, 
substitutions, or permutations of this structure observed 
at either level.
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As shown in Table 2G, Other Structures Affecting 
Sentence Point, the three language samples contained 
unauthorized deletions as follows: 167 in the first
grade; 255 in the sixth grade; and 275 in the twelfth 
grade. First-grade deletions included 93 sentence 
fragments and 69 Yes/No responses. Sixth-grade deletions 
included four noun plurals, 175 sentence fragments, and 
76 Yes/No responses. Twelfth-grade deletions included 
12 article deletions, one qualifier deletion, 209 
sentence fragments, and 53 Yes/No responses. The first- 
grade sample presented no unauthorized substitutions.
The sixth-grade sample contained one substitution of the 
preposition. The twelfth-grade sample contained six 
unauthorized substitutions. The first-grade sample 
presented 10 unauthorized additions in the form of 
plural over-generalization. The twelfth-grade sample 
contained one unauthorized addition, an over-expansion 
of the complement. The sixth-grade sample showed no 
unauthorized additions. Neither sample contained 
unauthorized permutations.
The ratio of each unauthorized procedure in each 
structural category was entered in Table 3« The data 
showed unauthorized deletions in the Indefinite Pronouns/ 
Noun Modifier area occurring most frequently at the 
twelfth-grade level, with deletions of this structure 
representing 1.4 of the total unauthorized deletions in
Table 3
Structural Deviations Ratios in the Language 
Produced As Measured by the Developmental 
Sentence Scoring (DSS) Reweighted Scores
Types of 
Deviation
Total Indefinite 
P ronoun
Personal
Pronoun
Main
Verb
Second­
ary Verb
Nega­
tive
Con­
junction
Other
Deletions:
Grade 1 197 — — — — _ — 15.2 _____ _ _ _ 84.7Grade 6 286 1.4 1.1 8.4 — »«. ___ 89.2Grade 12 322 2.1 4.7 8.4 0.3 --- --- 85.4
Substitutions:
Grade 1 31 9.6 45.1 49.6 ___ ___ _ __ _ ___Grade 6 30 3.3 10.0 73.3 3.3 3.3 _ __ 3.3Grade 12 23 --- 13.0 60.9 --- --- --- 26.1
Additions:
Grade 1 66 —— 1.1 1.1 --- --- 82.0 15.1Grade 6 70 --- --- --- --— _— 100.0Grade 12 52 --- --- --- --- --- 98.0 1.9
Permutations:
Grade 1 
Grade 6 
Grade 12
---
■p-
VJ1
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the sixth-grade sample and 2.1 in the twelfth grade. 
There were no deletions in this area at the first grade. 
Unauthorized substitutions of the Indefinite Pronoun/ 
Noun Modifier occur most frequently in the first-grade 
sample, however, and represent 9.6 of the total 
unauthorized substitutions at that level. There were 
no instances of unauthorized additions or permutations 
of Indefinite Pronoun/Noun Modifier structures.
Personal Pronoun deletions appeared most 
frequently in the twelfth-grade sample and represented 
4.7 of that sample's total unauthorized deletions. 
Personal Pronoun substitutions occurred with greater 
frequency in the first-grade sample and represented 45.1 
of the total unauthorized substitutions at this level.
The specific Personal Pronoun substitution observed in 
each sample was the replacement of "there" with "they" 
when substituting "They have" for "There is/are." For 
example, in replying to the probe "Has it been raining? 
How do you know?", Student #1 (twelfth grade) responded, 
"The ground looks rather damp and they's (a) pool in the 
ditch." To the same probe Student #29 (sixth grade) 
responded, "It’s muddy and they have water on the 
ground." Student #53 (first grade) made this response 
to the probe, "The sun is shining and they don’t have 
no water dripping." The only instance in the first grade 
of unauthorized Personal Pronoun addition occurred as a
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pronominal apposition and represented 1.1 of the 
unauthorized additions at that level. The response 
containing this substandard structure was "Some boyses 
they talking to girls."
Main Verb deletions occurred at each grade 
level, the most frequent occurrences being observed in 
the first-grade sample with the most frequent deletion 
being omission of auxiliary are, followed next in 
frequency by omission of the copula. Primary Verb 
deletions represented 15.2 of unauthorized deletions at 
the first-grade level and 8.4 at both the sixth- and 
twelfth-grade levels. Main Verb substitutions repre­
sented 73.3 of unauthorized substitutions in the sixth 
grade; 49.6 in the first grade; and 60.9 in the twelfth 
grade. The Main Verb substitution observed most 
frequently at the twelfth-grade level was replacement 
of the obligatory singular form by the plural. In the 
sixth grade, however, the reverse appeared, replacement 
of the obligatory plural form by the singular. The most 
frequent first-grade substitution was the use of "got" 
for "are" when replacing "There are" with "They got."
The first-grade sample presented one instance 
of unauthorized Main-Verb addition, this being over­
elaboration of the modal in "It's might be cold" and 
representing 1.1 of all deletions at this level.
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There was one Secondary Verb deletion in the 
twelfth grade, omission of the lexical verb from the 
infinitive in the response "Probably playing some type 
of game or preparing to." Secondary Verb substitution 
appeared when, in replying to the question "Why are 
they looking up?", the student responded "To catch 
something or looking at something," substituting the 
participle "looking" for the infinitive "to look."
This deletion represented 0.3 of all deletions in the 
twelfth-grade sample.
Substitution in the Negative occurred once at 
the sixth-grade level with the use of "ain't" for 
"isn't" and represented 3*3 of the total sixth-grade 
substitutions. The DSS did not score double negatives 
as unauthorized negatives. When the predicate contained 
the negated auxiliary, the negative indefinite pronoun 
or noun modifier appearing with it received a score of 
zero.
Unauthorized use of the Conjunction appeared at 
each grade level, the most frequent occurrence observed 
being in the sixth-grade sample. The use of "because" 
to begin a response when the response consisted solely 
of a dependent clause constituted the most frequent sub­
standard use of the conjunction. Misuse of the con­
junction represented 32.0 of unauthorized additions in 
the first grade; 100.00 in the sixth grade; and 93.0
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in the twelfth grade. The first-grade sample showed 
unnecessary use of "and” in a series and the sixth and 
twelfth grades misused "because."
The data for the category labeled "other," 
containing operations on structures not measured by DSS, 
showed in the first-grade sample 98 deletions of the 
independent clause with the resulting fragment consti­
tuting the response. The data also showed at this 
level 69 instances of the use of either "Yes" or "No" as 
a complete response. These substandard procedures 
represented #4.7 of the deletions in the first-grade 
sample. The sixth-grade corpus contained, in addition 
to four instances of deleted noun plurals, 175 sentence 
fragments and 76 Yes/No responses. These substandard 
responses comprised 89.2 of that grade's unauthorized 
deletions. The twelfth-grade sample presented 209 
instances of fragmentation, 12 instances of article 
deletion, 53 Yes/No responses, and one qualifier 
deletion. These omissions constituted 85.4 of the 
deletions at this level.
The data showed no substandard substitutions of 
structures not measured by DSS at the first-grade level, 
but the sixth-grade corpus contained one substitution 
involving prepositions and represented 3*3 of all 
substitutions at this level. The response presenting 
this substitution was "1 love to listen at (to) them."
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Six substandard substitutions appearing in the twelfth- 
grade sample represented 26.1 of the unauthorized 
substitutions at this level.
There were ten substandard additions to 
structures not measured by DSS in the first-grade 
language sample and one in the twelfth grade. The 
first-grade sample contained ten occurrences of noun 
plural over-generalization: boyses, girlses, treeses, 
manses, and some childrens. The twelfth grade showed 
one incident of over-expansion of the complement: It ' s
like sort of a jacket. This deviant structure repre­
sented 1.9 of all unauthorized additions at this level. 
The response "They'll be kinda fighting," mentioned 
previously under substitution, could possibly be con­
sidered as over-expansion of the predicate. Noun plural 
over-generalization in the first-grade sample represented
15.1 of unauthorized additions at that level affecting 
the Sentence Point Score.
There were no instances of permutation at any 
level. Word-order apparently presented no problem.
The ratios of individual structure errors to 
total error as shown in Table 3 may be summarized as 
follows:
The 384 responses produced by the first-grade 
children contained 294 substandard structures of which 
197 or 67.O were deletions; 31 or 10. S were substi­
tutions; and 66 or 22.4 were additions. Deletions
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occurred as follows: 15.2 in the Primary Verb and 84.7
in structures not measured by DSS but affecting the 
Sentence Point Score. Substitutions ranged from 9.6 in 
Indefinite Pronouns to 45.1 in Personal Pronouns and 
49.6 in the Main Verb. Additions appeared at the rate 
of 1.1 in both Personal Pronoun and Main Verb, 82.0 in 
Conjunctions, and 15*1 in structures not measured by 
DSS.
The 428 responses produced by the sixth grade 
contained 336 substandard structures distributed as 
follows: 286 or 71.5 deletions; 30 or 7*7 substi­
tutions; and 70 or 18.1 additions. Deletions occurred 
in these ratios: 1.4 in the Indefinite Pronoun; 1.1 in
the Personal Pronoun; 8.4 in the Primary Verb; and 89.2 
in structures not measured by DSS. Substitutions 
occurred at these rates: 3.3 in the Indefinite Pronoun;
10.0 in the Personal Pronoun; 73*3 in the Primary Verb; 
3.3 in the Secondary Verb; 3.3 in the Negative; and 3.3 
in structures not measured by DSS. All occurrences of 
additions involved the conjunction.
The 473 responses produced by the twelfth grade 
contained 397 substandard structures distributed as 
follows: 322 or 81.1 deletions; 23 or 5.3 substi­
tutions; and 52 or 13.1 additions. The ratios of sub­
standard deletions in the various structures were: 
Indefinite Pronoun, 2.1; Personal Pronoun, 4.7;
52
Primary Verb, 8.4; Secondary Verb, 0.3; structures not 
measured by DSS, 85.4. The ratio of substandard substi­
tutions in the various structures were: Indefinite
Pronoun, none; Personal Pronoun, 13.0; Primary Verb,
60.9 ; no substandard substitutions in the Secondary 
Verb, Negative, or Conjunction; and in structures not 
measured by DSS, 26.1. There were no substandard 
additions related to the Indefinite Pronoun, Personal 
Pronoun, Secondary Verb, or Negative. Of the 52 sub­
standard additions made at this level, 98.0 involved the 
Conjunction and 1.9 related to structures not measured 
by DSS.
Included in the category "Structures Not Measured 
by DSS" were (1) deletions of the noun plural, article, 
qualifier, and the fragmentation of sentences by omitting 
subject/verb or both and allowing "Yes" or "No" to 
constitute the full response; (2) additions resulting in 
over-generalization of the plural or over-expansion of 
the complement; and (3) substitutions of: prepositions,
the participle for lexical noun, adjective for adverb, 
and phrases.
The first-grade language corpus contained 177 
substandard structures not measured by DSS of which 98 
or 55.3 were sentence fragments; 69 or 38.4 Yes/No 
responses; and 10 or 5.6 plural over-generalizations. 
There were no substitutions not otherwise measured.
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The sixth-grade language sample contained 256 substandard 
structures not measured by DSS, of which four or 1.5 were 
deletions of the noun plural, 175 or 68.3 sentence frag­
ments, 76 or 43«4 Yes/No responses, and one or 0.6 
substitution of pronouns.
The twelfth-grade sample contained 282 structures 
not measured by DSS of which 12 or 4.2 were deletions of 
the article; one or 0.3 a deletion of the qualifier; 209 
or 74.1 sentence fragments; 53 or 18.4 Yes/No responses; 
one or 0.3 over-expansion of the complement; three or
1.1 substitutions of pronouns; one or 0.3 adjective- 
adverb substitution; and two or 0.7 phrasal substi­
tutions .
Substandard syntactical structures found in the 
first-grade language sample and which recurred in the 
sixth- and twelfth-grade samples were (in the order of 
their frequencies):
1. Incomplete sentences
2. Misuse of "because"
3. Deletion of auxiliary are
4. Substitution of "they" for "there"
5. Deletion of the copula
6. Substitution of singular for plural
7. Substitution of the plural for the singular
The incomplete sentence was the substandard
structure most frequently observed in this study. Though
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sentence fragments do appear in and lend variety to 
adult speech, the production of complete sentences 
should increase and the frequency of incomplete 
sentences should decline but not disappear as the child 
develops his language (Lee, 1974:85-38), In this study, 
however, the frequency of the fragmented sentence 
increased.
Chapter 5
FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS
Findings
This study utilized the Ott Test of Oral Language, 
Part II: Fluency to sample the oral language production
of children at the first-, sixth-, and twelfth-grade 
levels in a racially hybrid community. To determine the 
extent to which substandard syntactical structures 
appearing in the first-grade language corpus recurred at 
the other two levels and to evaluate the oral language 
proficiency of the sample, the study used the Develop­
mental Sentence Scoring (DSS) Reweighted Scores to 
measure the language produced. The resulting data 
showed these recurring structures, in the order of their 
frequencies, to be: (1) Incomplete sentences; (2) misuse
of "because"; (3) deletion of auxiliary are; (4) substi­
tution of "they" for "there"; (5) deletion of the copula;
(6) substitution of the singular for the plural; and
(7) substitution of the plural for the singular.
The data also indicated that these recurring 
deviant patterns reflected in terms of standard English 
the linguistic proficiency of the sample as measured by 
the Developmental Sentence Scoring (DSS) Reweighted
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Scores, this proficiency being implied in the Oral 
Language Proficiency Scores for the samples: first
grade, 67.SO; sixth grade, 53.17; twelfth grade, 67.S3.
Conclusions
(1) Though the language corpus studied evidenced 
increases in the linguistic repertoire and complexity of 
conceptual expression, it did not show an appreciable 
improvement in language proficiency from the first to 
the twelfth grade. The predicative sentence presents a 
major problem to the sample studied.
(2) The Developmental Sentence Scoring (DSS) 
Reweighted Scores, though designed as a clinical instru­
ment for measuring acquisition of standard English in 
young children, can also be used effectively in measuring 
the development of standard English in older children.
Recommendations
Language differences have interfered with 
children's silent reading comprehension and have thus 
adversely affected their ability to acquire knowledge 
independently. The more contact the child has with 
standard spoken English, the more quickly he will learn 
to read it. It is recommended, therefore, that:
1. Well-organized programs for the development 
of oral language skills with emphasis on syntactical 
development be developed at the primary and upper- 
elementary levels.
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2. The Developmental Sentence Scoring (DSS) 
Reweighted Scores should be used to place children in 
these programs.
3. Oral language instruction should be indi­
vidually prescribed and conducted on an individual or 
smail-group basis so as to provide more individualized 
attention and particularly to offset peer pressure.
Additional research may answer these questions:
1. Is there a relationship between the cognitive 
task and linguistic proficiency? For example, does the 
inability to describe or make inferences represent a 
cognitive or linguistic deficit?
2. Is there a relationship between language 
fluency and oral language proficiency?
3. Is there a relationship between oral syntax 
and reading comprehension?
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APPENDIXES
Appendix A
THE OTT TEST OF ORAL LANGUAGE
This test, designed to measure proficiency of 
phonemic distinctions, intonation, and syntax in oral 
language production, consists of two sub-tests: Part I,
Phonemic Analysis and Part II, Fluency. The latter part 
measures fluency in both English and Spanish. This 
study utilized only the Ott Test of English Fluency, a 
sub-test which presents in a conversational setting 
eight colored slides with which the subjects may 
easily identify and which are accompanied by pro­
fessionally produced verbal stimuli. The questions 
presented are designed to elicit conceptual responses 
first at the concrete level, then at the abstract.
That is, the subject with each picture must first 
describe an observation; then express certain relation­
ships such as cause and effect, time, space, quantity, 
quality, and social. A total of thirty interrogations 
are made of the subject, and he replies spontaneously 
and in his own way. The time required for this sub-test 
is seven minutes.
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OTT TEST OF ORAL LANGUAGE
Part II: Fluency (English)
Hello. How are you today? (pause) (All pauses in 
Part II are approximately S seconds.)
I'm fine, too.
My name is ______________________ . What is your name?
(pause)
I didn't hear you. Will you say your name again?
(pause)
I'm very glad to know you.
Now listen, and say these numbers. One (pause), two 
(pause), three (pause)
Say these letters: A (pause), B (pause), C (pause)
Now, say these names: Tom (pause), Dick (pause), and
Harry (pause)
Now I'm going to show you some pictures.
Example: Look at the picture. I'm going to ask my
Helper some questions about this picture. 
My Helper will show you how to answer. 
Listen carefully.
Q: What do you see in the picture?
Helper: I see children. They are playing outside.
The girls are watching.
Q: Where are they?
Helper: They are outside by a pole. Some girls are
in the road.
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Slide 1. A group of children playing 
ball. A group of girls is 
watching them. Now it's 
your turn.
(1) Q: Now you tell me what you see 
in this picture.
(2) Q:
Q:
Is it cold outside? 
How do you know?
(3) Q: Why are the girls watching?
Slide 2. Close-up of 3 girls.
(4) Q: What do you see in this picture?
(5) Q: What are the girls looking at?
(6) Q: What are they thinking?
Slide 3. Picture of four boys 
looking up.
(7) Q: Tell me what they are doing.
W Q: Why are they looking up?
(9) Q:
Q:
Is the sun shining? 
How do you know?
Slide 4. A group of boys fighting on 
the ground. Two boys are 
watching them.
(10) Q: What are the boys doing?
(11) Q:
Q:
Are they friends? 
How do you know?
(12) Q: Why are two of the boys standing?
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Fluency Level
Descriptive
Inferential
Imaginative
Descriptive
Inferential
Imaginative
Descriptive
Imaginative
Inferential
Descriptive 
Inferential 
Imaginative
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Fluency Level
Slide 5. A group of children in a 
circle, laughing. A boy 
is outside the circle.
(13) Q: Where are these children? Descriptive
(14) Q: What are they doing? Inferential
(15) Q: What are they talking about? Imaginative
Slide 6. Picture of a boy, alone.
(16) Q: Tell me about this boy's clothes• Descriptive
(17) Q:
Q:
Is he cold?
Why do you think so? Inferential
(18) Q: What is he thinking? Imaginative
Slide 7. A close-up of a group of boys and girls.
(19) Q: What do you see here? Descriptive
(20) Q:
Q:
Are they happy? 
How do you know? Inferential
(21) Q: What do you think they're looking at? Imaginative
Slide 8. A group of boys and girls 
playing in the street, seen 
from a distance.
(22) Qs Tell me about this picture. Descriptive
(23) Q:
Q:
Has it been raining? 
How do you know? Inferential
(24) Q: What will they do next? Imaginative
Appendix B
THE AUDION PORTABLE MULTI-MEDIA SYSTEM, MODEL 3000
This system was used to present the pictures 
and verbal probes to the subjects and to record their 
responses. The components comprising the system are as 
follows:
4 Norelco Cassette Carry Corders, Model EL 33002/94G
1 Audion Model 30 synchronized sound-visual 
presentation system
1 Graflex compact filmstrip projector
5 Phillips Model LCH 0006/00 Dynamic headsets
with boom microphone
1 Power Supply AC to DC
1 Panel with 5 headphone jacks
1 Master Control Panel with: monitor switch;
start/stop switch for recorders; and on/off 
master prior switch
The system has the following capabilities: The
Master Program includes a filmstrip synchronized with 
the audio tape which is on a continuous loop cartridge 
for automatic replay. Individual student responses are 
recorded on separate cassette cartridges. Each subject 
can be monitored by the teacher without interrupting 
the program. A master switch actuates all four student 
recorders simultaneously. The unit operates on AC 
current, and no batteries are necessary. The equipment 
weighs about fifty-five pounds.
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Appendix C 
DSS SCORE SHEET 
Explanation of Numbered Columns
1 Noun Modifiers Indefinite Pronoun
2 Personal Pronoun
3 Main Verb
4 Secondary Verb
5 Negative
6 Conjunction
7 Interrogative Reversal 
& Wh- Question
9 Sentence Point 
10 Total
67
10
11
9
2
2
17
3
4
2
6
Appendix C 
DSS SCORE SHEET
Grade Date
Response
Seme little boys running around 
coats playing in some—  
playing chase or tag
It seems to be
There’s snow on the ground
There's snow on the ground
ibecause) they— don't want to 
get hurt
The little girls are watching
At the boys playing
Thinkin' how the boys are 
playing rough
They're playing in the snow
1 2 3 4 5 6 7 8
3 —  —  4t4 —
1 —  2 5 —
—  3 2 7 4
—  —  —  4 —
—  —  0,2 ----------------
—  3 2 ----------------
10
10
3
6
14
6
8
6
9
0
0
DSS SCORE SHEET (continued)
Response 1 2  3 4 5 6 7 8
They’re looking up at the sky
seeing the sun —  3 2 4 —  —  —  —
Yes, it is 1 —  1 —  —  —  —  —
('Cause) you can see the sun's
rays in the picture —  1 4 —  —  —  —  —
Looks like they're fighting
right now —  3 2,2 —  —  7 —  —
Yes, they are playing —  3 2 —  —  —  —  —
Oh, they are not fighting
anymore, just playing rough —  3 2,2 —  1 —  —  —
They're just watching —  3 2 —  —  —  —  —
Looks like a little school
ground —  —  2 —  —  7 —  —
Jes' standin' roun’ watching —  —  0,0 —  —  —  —  —
N.A. —  —  —  --------------
Oh— black jacket— shirt —  —  —  —  —  —  —  —
DSS SCORE SHEET (continued)
Question Response 1 2  3 4 5 6 7 3 9  10
1 l ~  u   1 7
2 2 —  7   1 12
3 —  —  4 ------------  o 7
3 3 0,2 5   0 15
0 4,4---------- 0 3
1 2   1 4
3 —  2   1 6
21 I don't think so
22 (Because) he doesn't have
much clothes
23 N.A .
24 Children playing some type
of game
25 Yes
26 ('Cause) they all smiling
and seem to be happy
27 Oh, urn— some type of thing
23 Oh, there's children playing
and girls watching
29 No, it's snowing
30 ('Cause) there's snow all
over the ground
DSS SCORE SHEET (continued)
Question Response 1 2 3 4 5 6 7 3 9 10
31 The ground's covered with
white —  —  2 —  —  —  —  —  1 3
32 1 imagine they going to
have a snowball fight —  1,3 2,0 5 —  —  —  —  0 15
No. Correct 8 13 23 11 4 2   17 197
Developmental Language Score (197/30) ...............  6.5
Sentence Point Score  ............................................. .110
Developmental Sentence Score (110/17) .............................  6.5
Oral Language Proficiency Score (110/197) ..........    55 «3
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